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Emotional Wellbeing Policy

1. Leadership and Management

· Royds Hall Community School places young people’s emotional wellbeing as a priority and the senior leadership team champion and promote Emotional Wellbeing throughout primary and secondary phases. All staff share the responsibility for recognising and acting on concerns in a timely manner following a well thought out procedure. Specialist staff have become a key part of the school to deliver training to all staff in understanding what are the risk factors for mental health difficulties and what action to take and their responsibilities.  
· Royds are leading a Families and Communities Hub which is a pilot within the local authority.  The Hub involves a number of the Aspire Co-operative Trust schools as well as another feeder school within the area.  The purpose of the Hub it to provide rapid response to support families who are in need, this includes supporting the parent/carer as well as the children, whether they are school or pre-school age.  The Hub includes professionals from schools and external services as well as third sector parties which may include businesses and agencies who can enrich the learning environment to support education and attainment levels. Within the Hub there is a strategic team who are led by the Executive Head Teacher, the Strategic team are continually developing the Hub and the service offered by the Hub.  There is also an operational team of professionals who review families and cases and agree actions to ensure families are given support at a much faster speed that going through the current external processes.  There is a formal agreement between all attendees of the Hub that information on families can be shared between parties as long as prior authorisation is gained from the parent.  In the cases where no agreement has been gained prior to the meeting, families can be still be discussed anonymously to gain recommendations for support from other professionals.  
· Royds have employed a specialist mental health worker for three days a week who works across Primary and Secondary phases, she is a trained and experienced therapist who delivers Play & Filial Therapy, Person Centred & Cognitive Behavioural Therapy programmes. Royds has an Emotional Wellbeing Team that includes the specialist mental health worker and headed up by a full time Inclusion Manager and five staff to deliver a comprehensive service to young people with emotional, social, family and behavioural difficulties. This includes a new position of Family Support Worker working across Primary and Secondary phases. The Senior Leadership Team hold responsibilities for overseeing emotional well-being and behaviour and one senior member has main responsibility for promoting and championing the cause.
(Appendix 2 – Staffing Sheet)
· Royds work with the Trust schools to offer joint training events and as a through school we share good practice, training, practical advice and skills of staff.
· Joint Senior Leadership Team meetings are held to ensure a joined up approach is in place.
· Royds has a through school Policy for Emotional Wellbeing which covers Primary and Secondary sectors. The policy is shared with all school staff through a training event in which they will understand their responsibility and have the opportunity to contribute to the policy as it is reviewed annually. Governors have an active role and are regularly updated on what is happening. Students receiving interventions provide feedback and complete end evaluation which asks them their views and asks them for any changes to the provisions.  There are clear links between the school plans & policies and emotional wellbeing and we annually review the comprehensive policies. Appendix 1 - Policy
· Royds Hall Community School sets high expectations for all students and staff across the schools and have a comprehensive support system and policies. Regular inputs to staff are provided to ensure all staff understand the school policies and through staff appraisals standards are maintained. 
· Effective leadership and management enable all pupils to overcome specific barriers to learning, for example through effective use of the pupil premium and sports premium, and the extent to which leaders and managers create a positive ethos in the school.
· Royds uses Attitude to Learning (ATL) grades to improve the learning behaviour of students’; this aims to address passivity and encourage young people to engage fully in their own learning.  All staff monitor the ATL of students rigorously and frequently. Heads of Community monitor these grades and pick up young people who are falling behind. Those doing well enjoy the reward scheme.
· CPD training includes a range of skills sharing, for example, Effective Questioning & Effective Feedback. Appendix 3 – Training Plans / Qualifications of Wellbeing staff  
· The school have a joined up approach across the primary and secondary sectors providing a wealth of transferable skills and opportunities. For example; joint training for staff, skills sharing, young people going to primary for work experience and primary children experiencing difficulties coming to the secondary school for brief periods of time. Primary children from Beech school come up to the Wellbeing room for Play Therapy.
· We have a staged approach to emotional wellbeing in our Through School Plan. This covers a referrals process, consultations & interventions. We deliver interventions across all age groups with Play Therapy, Filial Therapy, CBT based courses. Training is also delivered across Through School and offered to our feeder schools. Appendix 4 – Flow Chart
· Pupil Premium is used to help support young people’s emotional wellbeing? Sports Premium is in place Beech School.
· At transition our Year 6 children have a full two weeks at Royds Hall plus pastoral staff visit the feeder schools to gather first-hand information. 
Actions for Development
Apply for ACSEED Award
Involve students, staff & parents in school development plan.
Put information on emotional wellbeing conditions eg depression, anxiety for staff, parents and students to refer on website
Create a spreadsheet that can records progress and help to extract information that helps us to assess progress and plan future work



2 Ethos and Environment

· Royds Community School foster an ethos and conditions that promotes mutual respect and successful relationships, support positive behaviours for learning among young people and staff by creating a culture of inclusiveness and communication that ensures all young people's concerns can be addressed including the concerns of those who may be at particular risk of poor mental health. School teachers, managers, support staff and Community Progress Leaders are able to discuss concerns with the specialist staff in the Wellbeing Room 10 to receive guidance and support for young people they have responsibility.
· School employ the services of a qualified and experienced mental health worker to provide individual and group specialist Play & Filial Therapy, CBT based programmes and therapeutic mentoring. The links between the school and Tier 2 & 3 provisions provided by Northorpe Hall, CHEWS and by CAHMS, the school nurse provision and educational psychology are available for referrals and consultation. We have a clear process for referrals both internally and externally.
· The Wellbeing Room 10 staff attend courses run by CAMHS, Northorpe Hall and other partner’s as well internal training to update knowledge and expand knowledge in areas around emotional well-being. The School involve the services of the Educational Psychology Service, CAMHS, Speech & Language  where needed. 
· In house training takes place delivered by the specialist mental health worker. 
· Royds Community School provides a safe environment which nurtures and encourages young people’s sense of self-worth and self-efficacy, reduces the threat of bullying and violence and promotes positive behaviours through a range of provisions. Appendix 5 – Bullying Policy
· The Wellbeing Room 10 provide a safe and quiet area for students to use if they have either a ‘Time Out’ card or are receiving support from the Inclusion Team. Room 10 also run a lunchtime games club where students who find difficulty mixing with others can access friendship and support twice per week.
· Within the Wellbeing Room 10  is a confidential area for individual therapeutic work & a dedicated Play and Art Therapy area for children and young people from Primary & Secondary. Various zones have been created for individual and group interventions as well as an area for mindfulness and contemplation.
· Royds have whole school strategies that include a whole school behaviour policy, anti-bullying policy, across school training for staff help to keep everyone up to date and ensures consistency of approach and understanding of needs and any current trends that have been identified within the school. Appendix 6 – Behaviour Policy
· All young people are important to Royds and those with Additional or Special Educational Needs are provided for. This includes:
· Social Use of Language (SULP) courses are delivered for identified young people across primary and secondary. Learning, sensory and medical needs
· Specific speech and language impairment
· Behaviour, social and emotional needs
· A team of Educational Teaching Assistants (ETA) are skilled to deal with a range of needs including learning difficulties, autism, dyspraxia, dyscalculia and sensory impairment.

“The range of extra provision for students with additional needs is outstanding.” - Ofsted





· A range of external agencies, including Educational Psychologist, Kirklees Autism Outreach Service, the Sensory Impairment Service, TYS & Family Support(via Hub) Connexions and Careers offer extended support and advice. 
· The school has the Kirklees Specialist Provision (Phase 1 and Phase 2) for students with a specific language impairment. These students receive support from a specialist team of teachers, ETA’s, Speech & Language Therapist, and a Educational Psychologist to best meet their specific and wider needs. The needs of all students are assessed on entry and support allocated according to need. A range of support is available including in-class, individual or small group teaching of literacy, numeracy, social skills and language. Regular meetings are held to ensure that the needs of students are met, monitored and reviewed.
· At Royds Hall Community School we believe that our vertical tutoring system also encourages engagement and conversations between students and their peers, as well as between students and adults. This means that all voices are being listened to and Royds Hall as an organisation can respond.
· Royds promotes safe practices to ensure young people are physically and emotionally safe. An annually reviewed Bullying Policy is in place for students, staff and governors and is printed within the young people’s planner. Recently staff development and inputs to the young people has also covered de-stigmatising around use of language.
· As a part of the Professional Development of all staff they are included in training that helps them understand issues relating to emotional wellbeing and their responsibilities. Training covers: Early Identification, Risk & Resilience Factors, Staff Responsibilities and Attachment Training which are provided for all staff and new starters as they join the school. 
· In addition, the Emotional Wellbeing Room 10 staff have more in depth training in the areas of emotional wellbeing including anxiety, self-harm, anger, behaviour & Attachment. Consultations and supervision sessions held on a weekly basis include all Wellbeing Room 10 staff
· We have an Assessment that is used for young people who exhibit behavioural difficulties to ensure that we are aware of any mental health difficulties that may underlie behaviour
Actions for Development
Information is made accessible to all young people through a variety of means. What Room 10 has put on website and in planners and information about emotional wellbeing for young people, staff and parents.
3. Curriculum and Learning
· We want all our staff to be able to consider the emotional needs of young people when planning their lessons. All staff are given training in effective lesson planning and practical skills training such as, Effective Questioning. Progress in learning is monitoring by Achievement Grades and Attitude to Learning grades. These grades help teachers and Community Progress Leaders address and engage with support with issues in a timely manner.
· Programmes of work are reviewed annually and adapted to meet new legislation and identified areas of improvement.
· We are aware that for some young people moving up to Royds can be difficult for them. We operate a Transition Programme that aims to help this. Year 6’s from feeder school attend school two weeks before the end of the school term to help them manage the process. Together with information provided by Primary Schools and observations during the transition weeks, those needing additional support can be identified. 
· We try to respond to need that arises and deliver interventions at times that are appropriate in the school calendar, for example. We wrote and deliver a Exam Stress course which is provided to students prior to mock and main exams. It is held for mock exams before and after Christmas and for main exams from February half term. 
· Following student feedback at the end of the 2009/10 summer term, Religious Education was replaced by ERIC (Ethics, Religion, Ideas & Citizenship)at Royds Hall. The reason for this was that RE had been seen by some people as a subject that was about teaching people about how they should be good at following a religion. RE was never meant to be about this but the title of Religious Education can easily be misunderstood. We asked students what they thought the subject should be about and we came up with four areas that should be covered in our ERIC lessons:
· Ethics - Ethics are the values by which we live our lives.
· Religion - The belief system some of us have about God or gods and that some of us don’t.
· Ideas - Big ideas about our existence.
· Citizenship - How we participate in our society and world. The course from Years 7 to 11 follows these themes and develops the whole person.

The skills and qualities that are developed in ERIC are:
· Debating and discussion skills
· Philosophical thinking
· Respect and tolerance
· Extended writing skills
· Analysis
· Team work
· Reflective learning
· Active citizenship
· Independent research and enquiry skills
· Presentation skills

Our Emotional Wellbeing Room offer a range of course and individual Mentoring to help young people identified with difficulties, The courses we offer are:
· Social skills 
· Behaviour for learning 
· Confidence Building – ‘Think Good Feel Good’
· Anger Management
· Exam Stress

Royds have an Additional Needs Team in which there are 5 strands:
· Learning. Sensory and medical needs
· Specific speech and language impairment;
· Behaviour, social and emotional needs;
· Needs resulting from ethnicity;
· Needs arising from defining a student as Gifted and/or Talented.
Provision for all of these needs is met through the Additional Needs Team. Within the Educational Teaching Assistant team, staff have developed specialist areas of expertise in speech and language difficulties, learning difficulties, autism, dyspraxia, dyscalculia and sensory impairment. The team is supported by a range of external agencies including an Educational Psychologist, Kirklees Autism Outreach Service, Connexions, the Sensory Impairment Service and a specialist Careers Advisor. The school has the KS3/4 Kirklees Resourced Provision for students with a Specific Language Impairment.
These students receive support from a specialist team of teachers, ETAs, and Educational Psychologist and a Speech and Language Therapist. The needs of the students are assessed on entry and support is given, based on need. Support can be in-class support, additional teaching of literacy, numeracy, social skills, mentoring and a dyspraxia club. We hold regular meetings for the SENCOs of our pyramid schools and this enables students with an additional need to have a smooth transition to secondary school. 

4   Student Voice

· We have various ways that young people can become involved and they are encouraged to join in the Royds Student Leadership Project activities. 
· We believe that Royds Student Leadership is effective since:
· All students in the school can get involved in the councils
· It is student led
· It is part of the school’s ethos and practice
· It deals with the core issues of the school
· It makes a difference

· We believe that our effective councils result in the following benefits:
· Higher attainment
· Reduction in student exclusions
· Citizenship awareness
· Improved relationships between students
· Improved relationships between students and teachers
· Better attendance
· Reduction in bullying
· Improved skills (communication, negotiation, decision-making, teamwork)
· More trust
· Students have pride in themselves and their school
· Improved physical environment
· More effective and respected school policies
· Responsible behaviour


· In the Wellbeing Room 10 our approaches are as inclusive as possible, using a person centred model that keeps young people at the centre of our work and includes them in decisions that affect them.
· At the end of each individual or group intervention young people are asked their views and given the opportunity to make suggestions for improvement. They can also provide their views anonymously through the postbox if they prefer. 
· We have included young people in designing and trialling courses, for example Confidence Booster & Exam Stress courses.
· We have a thorough and transparent confidentiality statement that each young person signs and we understand the GIllick competence if appropriate. Where possible we seek parental involvement to ensure we have a joined up approach. (Appendix 7 – Confidentiality)
· We have Case Studies from individuals/groups including SEN LAC Vulnerable emotional needs to evaluate their experience of school, behaviour and safety

5. Staff Health and Wellbeing

· All staff attend training on being able to notice the early signs of emotional distress, understand the risk and resilience factors around emotional wellbeing and what they are responsible for doing. All staff understands the procedure for referring a young person they are concerned about. 
· Room 10 staff has training in the areas of emotional wellbeing (including anxiety, self-harm, anger, behaviour, attachment) through internal training by Special Mental Health Worker and external courses.
· We have employed the services of the Chimp Management scheme that aims to enable school leaders, staff, and children and young people to gain insight into themselves and others, and develop emotional skills to improve happiness, confidence, and success. This is being rolled out across the whole school for staff and to young people through Community Groups.
· All staff have a Back to Work interview that addresses stress and emotional issues. Staff requiring support are referred to the Employer Health Care scheme. 
· Staff with responsibility for delivering emotional wellbeing courses and mentoring have termly group supervision sessions for Room 10 staff and weekly individual consultations for staff working with complex young people, delivered by Specialist Mental health Worker. These are designed to help build the knowledge and understanding of staff, enable them to reflect on and take actions to enhance their own wellbeing. 
· MindEd is accessed by Room 10 staff and all are signposted to websites that support their knowledge and understanding of emotional difficulties, for example Young Minds.
· All staff have access to and are directed to Care First which is a free counselling service as and when necessary.
· 
Actions for Development

Info for staff on conditions eg Depression & process for referrals plus risk/resilience info from training to be put on Website



6. Identifying Need

· We use a range of tools to help identify needs. Appendix 8 Tools & Screening
· Referral forms from Heads of Community or teachers,
· Strengths & Difficulties Questionnaire (SDQ) 
· Depression/Low Mood Scale
· Revised Child Anxiety and Depression Scale (RCADS)
· Mood & Feelings scales for each session
· Adaptive behaviour Scale
· Motivational Assessment
· PTSD Checklist
· Assessment Questionnaire
· Scaling
· We have a robust referral system for teachers, heads of community and support staff and through weekly consultation meetings we discuss and allocate the young people to the Wellbeing Room 10 staff who undergo a thorough assessment which includes the relevant tools above. This is followed by a group consultation with the Specialist Mental Health Worker present to decide on the best route forward. This forum also allows staff to discuss concerns as they are working with a young person and the group contribute their ideas and suggestions. We have a flowchart that indicates the process that is shared within school.
· We take account of NICE Guidelines in respect of schools responsibility and regarding when a young person needs referring to Tier 2/3
· We initially allocate a half term (6-8) weekly sessions to the student then review progress and decide next steps. Some require further time and others may join a group or have fortnightly ‘check ins’. An emergency appointment with the Specialist Mental Health is available for more urgent requests so they are not kept waiting. For example when a young person had witnessed a traumatic incident out of school we were able to provide him with an appointment within a few days of returning to school.
· Data is used to help identify patterns of behaviour, attendance & attainment and acted on in a timely manner. For example; Behaviour & Achievement Points and ATL’s are monitored.
· Community Progress Leaders have a responsibility for the pastoral needs of young people and are able to notice changes in behaviour quickly. They are also a point of contact for parents who have concerns. 
· The Emotional Wellbeing Team completes an assessment in consultation with the mental health Specialist for all young people referred to determine if any mental health needs underlie the behavioural difficulties in those young people referred. Other issues are also identified through the interventions and referrals made. EG a child with behavioural difficulties has been recommended for a dyspraxia assessment.
· We try where possible to tailor the support to the individual needs. For some younger children or those with learning delay we offer Play Therapy. Those in which the parents need to be involved we employ the services of the Family Support Worker or offer Filial Therapy
· Through mentoring, class observations are also a way of identifying needs and discovering what strengths and difficulties the young person has. We also provide feedback to teachers on what works with the student or suggest changes to their practice if appropriate. 
· Parents can request help by contacting the Community Progress Leader and are referred to Room 10 or directly to Inclusion Manager.
· Royds has a Vulnerable Children’s List which includes but is not limited to Looked After Children, SEN, behavioural difficulties and those from disadvantaged backgrounds. This is reviewed as a priority in the weekly Community Progress Leaders Meeting where individual needs are discussed and referrals are made to internal and external interventions & services including the Community Hub.
· Students can self-refer through Head of Community or directly to Room 10 staff or by a confidential post box. 
· We use the SDQ with students and staff (sometimes where possible with parents) to help identify needs and the appropriate intervention and when referring young people to external services. The scoring helps us prioritise & identify needs, to measure progress and tailor the intervention.
· We have a Working Together Agreement that all young people sign up to let them know the Child Protection information and who and what we do with their information. 
· Royds employs an Inclusion Manager who works through the Single Assessment  and a newly appointed Family Support Worker’s role includes working with families in need. This process also allows us to find out if external factors are contributing to the presenting behaviour, for example housing or family needs. 
· We use a tool called, Pupils Attitude to Self & School across Years 1 – Years 11 and use this information to identify vulnerable children.
· We consider underlying emotional needs for children displaying behavioural difficulties and assess them to help inform our decisions. 
· Chimp Management training has been delivered to all staff with more in depth content delivered to the Senior Management Team. Drop in lunchtime sessions have been available for all staff to attend to help support their emotional wellbeing. During 2016 Chimp Management team will be working in tutor time with all young people.

7. Monitoring Impact

· We have monitoring and evaluation methods and the data is shared with governors. 
· Parents are encouraged to give their views and opinions by completing the Survey of Parental Views annually and the feedback is analysed and issues addressed by SLT and governors. Appendix 9 - Survey
· There are many opportunities for young people to get involved in influencing our school;  Royds Student Leadership; an Eco Team, a Peer Mentoring group, Community Councils, Reading Leaders and many others. All groups are designed to encourage and develop leadership skills whilst enabling students to take pride in being involved in school projects which make a difference.
· Within the emotional wellbeing department, students complete an end evaluation following individual and group interventions which includes asking them for suggestions and improvements. SDQ’s are scored and recorded at the start and end of interventions to monitor progress. Appendix 10 – Evaluation and monitoring 
· A letter box is available for young people to post their views anonymously and informally as well as enabling young people to self-refer for interventions. The results of the feedback are analysed and used to inform changes to policies and plans. Young People can also access Helping Hands.
· Royds runs Food for Life an ECO project within school and recently achieved the Silver Award.
· Progress is monitored for individual cases through ongoing weekly scaling measures which helps us to respond quickly to needs and forms a part of the discussion with the young person. 
· We gather feedback from the young person at the end of their intervention and use this if appropriate in our future planning. 
· SDQ’s are used for all interventions to measure start and end progress and to determine the degree of need and type of intervention appropriate. 
· For younger children an ASQ (Ages & Stages Questionnaire) assessment is used at the beginning and end of interventions. 
· The mentoring programme monitors progress and uses this information for future and next step planning.
· Emotional Wellbeing is on the agenda for governors and information in shared annually on referrals and progress. Staff from Room 10 also annually present to the governors on the work of Room 10. 
· SIMS data is used to monitor young people’s attendance, behaviour and achievement. SDQ data is used to monitor progress and identify need. 
· Aspire Tracker is in development 

Actions for Development
Further development of Room 10 data to be put in place to be able to extract information breakdown of emotional, behavioural and social difficulties.

Develop a method to  gather feedback from staff to analyse effectiveness of EWB support.

8.  Parents and Carers

· We seek to involve parents where possible and seek their consent for therapeutic interventions unless a young person asks us not to do this. As long as they are 16 years old or meet the criteria for Gillicks law (Children under the age of 16 can consent to their own treatment if it is thought that they have enough intelligence, competence and understanding to fully appreciate what is involved in their treatment. Otherwise, someone with parental responsibility can consent for them) their wish will be agreed to. Appendix 11 – Gillicks Competence
· In some circumstances meetings are held with parents. This may be to gather further information from home or to help parents gain understanding of the child’s needs. This is always done in consultation with the young person.
· The inclusion manager liaises with external agencies where appropriate when supporting young people and parents are included within this.
· The newly appointed Family Support Worker role is designed to work alongside Inclusion team and Community progress Leaders to identify families that need further support. This may be through individual contact or through groups to develop their parenting skills, provide information and help them access services if appropriate.  The Family Support Worker is employed across primary and secondary stages, to work with parents and carers to support their child’s emotional needs as well as developing their own learning and parenting skills.
· Filial Therapy is provided for parents and children where attachment and relationship needs are identified and supervision sessions are provided to help parents understand the needs of their child and learn new skills. 
· Activities within and outside school are promoted to young people and families that can help their emotional wellbeing for example a lunchtime club held in Room10 held on two lunchtimes each week to promote social skills through playing games. 
· At parents evening Room 10 used a display board to demonstrate what is on offer to young people and a member of the team is on hand to answer questions. Parents are shown the room. A leaflet has been produced to help inform parents of the Room 10 service.
· Academic tutorials are held annually for every child
· Individual Support for families is available via our full time Family Support Worker. Parents are signposted to family training events in the local community and are supported to attend in whatever way necessary for example, the Family Support Worker took a family along to Stay & Play at the local Sure Start centre to help mum who was nervous about attending. 

Actions for Development
Offer opportunities for parents to learn about Emotional Wellbeing and strategies to support their child through Parenting and training sessions
Parenting course to be held throughout the year 


9. Targeted Support

· We have a structured referral process in place for internal referrals and have a good understanding of external agencies and their criteria for referrals.
· We use a SDQ measure for all that can be passed on with any referrals to outside agencies.
· When we need to refer to external agencies we complete the organisational referral forms and/or contact by telephone sharing the details of the behaviours that are causing concern. We are aware of the referral criteria and the strain on the service provider and we try to ensure that young people are supported by school whilst on waiting lists for example. 
· We support any work CAMHS engage in, providing space in school if appropriate and attending meetings were necessary. 
· Wellbeing Room 10 staff attends training offered by local and out of area CAHMS services to ensure we are up to date and informed. 
· We offer support to our young people with more complex needs that could take the form of:  in class support by learning mentors or one to one mentoring sessions. One to one therapeutic sessions with a specialist mental health worker (through CBT based for older young people or Play Therapy for the younger children or for those with more complex needs.
· Play Therapy sessions are delivered to young people with more complex needs, younger children in primary and LAC or adopted children whose needs are best met through a non-directive approach. Interventions are also designed for young people with attachment and trauma based issues. Filial Therapy is provided for families with attachment and relational difficulties.
· Therapeutic work is offered on short, medium and longer term basis however for young people with long term difficulties who have accessed the schools provision and continue to require additional work, a referral to CAHMS is made.
· Looked After Children are well supported through whole school pastoral system. If further support is identified, children are discussed at the vulnerable children meetings. LAC children can access Play & Filial Therapy if necessary. The Director of Pastoral team attends the LAC reviews & PEP meetings and can request the time of Educational Psychologist for advice and guidance.  Support can also be gained from EP’s or CAMHS through the recent Virtual school programme. 
· We have peer mentoring provision and Intergenerational projects. After school clubs are discussed in Form Time, through the school IT system, Moodle and on the TV screens around school. 
· The specialist mental health worker works with Wellbeing Room 10 staff to develop and deliver courses and mentoring programme, modelling good practice, providing supervision sessions and observing activities to ensure we deliver a quality programme. Additional training needs and support for staff are identified thereby increasing the skills of the staff which ensure sustainability and integration. 
· Our courses have been written with latest recommendations and evidence based research, using the CBT (Cognitive Behaviour Therapy) model. We aim for consistency of programmes to help deliver clarity for the young person. For example the Magic Circle (Thinks, Feel Do) model is embedded in all programmes. 
· Our staff within the Wellbeing Room 10 have been carefully chosen for their experience and enthusiasm for improving young peoples emotional wellbeing. Staff Qualifications 
· We have a structured approach to delivering our emotional wellbeing programmes. All young people referred follow the same assessment process. This includes:

· Information from Community Progress Leader or referrer
· SDQ by staff, CPL’s and parents where appropriate
· A Thorough assessment form to gather information about the main problem from the young persons perspective
· Consultation as a team to decide best way forward
· Scaling activities
· 4-6 weekly reviews & re planning if necessary
· Evaluation & Monitoring Forms
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