Share Multi Academy Trust
Curriculum Planning Template

	Subject:
	Drama
	Year
	10
	Ability 
	Mixed



	Term / Date(s)
	HT1 
	HT2
	HT 3 & 4
	HT5-6

	Topic
	Monologue/Introduction
	Devising Theatre (Prep for Component 1)
	Component 1 Devising Theatre 40%
	Interpreting Theatre 40% 

	
Pupils will learn…

	This introductory component will allow students to learn about the key performance and analytical skills needed for G.C.S.E. Drama.
 
Students will be able to evidence their understanding and knowledge of drama and showcase their performance skills through an individual monologue performance.

Students will build on prior learning from key stage 3 and continue developing their ability to create increasingly subtle and complex characterisation, vocal and physical skills in performance. 

Students will build on the foundations of a drama from KS3 and gain knowledge of specific language and terminology for G.C.S.E. Drama.

Students will develop confidence in performance, building from highly scaffolded and teacher led activities to more independent group work.

Students will be able to develop their ability to rehearse scripted sequences to be presented to an audience for assessment.

Students will be able to develop a knowledge of how drama should be analysed and evaluated in written form.
 
Students will develop an understanding and awareness of the importance of ‘impact’ on an audience to prepare them for effective analysis and evaluation of performance work.
 
Develop awareness of physical and stage symbolism and how that is translated to an audience. 	
	Students will learn about the process of creating original drama for performance as either an actor or designer.

Students will learn about the ideas and conventions of s range of practitioners.

Students will develop creative and effective collaborative skills in the creation, development and performance of a piece of devised theatre using the techniques of an influential theatre practitioner.

Students will develop a knowledge of a range of approaches to creating original performance.

 Students will develop an increasing understanding of how drama can be created from a wide range of stimuli, in collaboration with others.

Students will learn about the ideas and conventions of a range of practitioners.


	Students will learn about the process of creating original drama for performance as either an actor or designer.

Students will research and develop ideas using techniques or characteristics of their chosen practitioner.

Students will develop creative and effective collaborative skills in the creation, development and performance of a piece of devised theatre using the techniques of an influential theatre practitioner.

Students will develop a knowledge of a range of approaches to creating original performance.

 Students will develop an increasing understanding of how drama can be created from a wide range of stimuli, in collaboration with others.

Students will learn about the ideas and conventions of the influential theatre practitioner Bertolt Brecht.

Students will learn how meaning can be communicated through design elements including lighting, sound, set, costume.

Students will learn how meaning can be communicated through the use of spatial relationships on stage, including different staging.

Students will learn how to analyse and evaluate their interpretation of a character, performance skills and their individual contribution to the final performance, including how effectively they fulfilled their initial aims and objectives.
	This component will allow students to learn and understand how drama and theatre is developed and performed through the study of a performance text and through responding to live theatre.

In this Component, students will learn how to effectively analyse how production elements are combined from a director/designer/actor and audience point of view.

In this Component, students will understand the role of the director/designer/actor and be able to offer appropriate and coherent ideas for a performance.

This Component will allow students to learn how to be a critical observer of a text in performance from a directors/designers/actors and audience point of view.

	Components
	Phase 1:  Students will choose a monologue to suit their own performance skills and style and will develop a knowledge of the Given Circumstances of their character.  Students will be introduced to Stanislavski’s concept of the term Magic If and how it relates to the creation of Truth and Believability in performance. Students will be able to apply this to the rehearsal process. 

Phase 2:
Students will begin to understand the character’s Motivation, Aims and Objectives and understand the context and style of the monologue through rehearsal.

Phase 3:
Students will develop vocal skills - pause, pace, pitch & tone through rehearsal and close coaching and be able to use voice graphs to improve vocal skills. Students will develop movement skills, gesture, fluency, stillness & expression.
Students will be able to use movement graphs to improve physical skills. 

Phase 4:
Rehearsal: with close support and coaching from the teacher, students will develop understanding of the term Rehearsal and be able to block their own monologue. 
Students will be able to perform a section of their monologue and respond to interim feedback to be able to refine and amend their work.


Phase 5:
Students will be able to perform a finalised version of their own monologue to an audience. Students will be able to critically evaluate their own performance and the performance of others through the creation of a 1000-word essay. 
Students will continue to develop their understanding and fluent usage of key drama terminology.
	Phase 1 initial response: Students will respond to the chosen stimulus in a critical and creative way in order to be able to understand its social. historical and cultural context. Knowledge gained at this phase allows students to critically appraise and refine their ideas to form an outline single or compound narrative structure for further development.

Phase 2 refining ideas: Building on prior knowledge of the social cultural and historical context of the chosen stimulus in phase 1, students will develop their chosen narrative idea. Students will develop an understanding of the dramatic potential and impact of their idea in order to produce an effective and meaningful piece of work for performance.

Phase 3. Rehearsal: With close support and guidance from the teacher, students will explore a range of practitioners. 


Phase 4 Performance: Students will combine knowledge gained through the previous phases, so that they can deliver a performance of original theatre to an audience for assessment. 

Phase 5 Portfolio: Students will reflect critically on the process of devising theatre so that they can evaluate the effectiveness of their personal contribution to the process.

Phase 6 Evaluation: Students will evaluate both the process of creating drama and the effectiveness of the performance from both an individual and collaborative perspective. Students will do this to develop a deeper understanding of how ideas are made manifest and how effective use of time and resources can affect the outcome and impact of a piece of theatre.
	Phase 1 initial response: Students will respond to the chosen stimulus in a critical and creative way in order to be able to understand its social. historical and cultural context. Knowledge gained at this phase allows students to critically appraise and refine their ideas to form an outline single or compound narrative structure for further development.

Phase 2 refining ideas: Building on prior knowledge of the social cultural and historical context of the chosen stimulus in phase 1, students will develop their chosen narrative idea. Students will develop an understanding of the dramatic potential and impact of their idea in order to produce an effective and meaningful piece of work for performance.

Phase 3. Rehearsal: With close support and guidance from the teacher, students will begin to introduce the concepts of Brecht into the development of the devised piece as it moves through the creative process towards its final form. Knowledge gained in year 10 will already have equipped students with a working knowledge of the practitioner and students will build upon this prior learning to extend the sophistication of their usage of specific techniques and ideas in order to achieve a desired outcome or effect.

Phase 4 Performance: Students will combine knowledge gained through the previous phases, so that they can deliver a performance of original theatre to an audience for assessment. 

Phase 5 Portfolio: Students will reflect critically on the process of devising theatre so that they can evaluate the effectiveness of their personal contribution to the process.

Phase 6 Evaluation: Students will evaluate both the process of creating drama and the effectiveness of the performance from both an individual and collaborative perspective. Students will do this to develop a deeper understanding of how ideas are made manifest and how effective use of time and resources can affect the outcome and impact of a piece of theatre.
	Students will study one of the set texts from the point of view of a director, designer and actor.

Students will do this in order to use their own prior knowledge as performers, designers and directors to analyse, understand and evaluate how production elements have and can be combined to achieve the desired impact on the audience in the professional theatre.

Students will answer a series of questions about the set text in order to realise artistic intentions in a virtual performance.

Students will develop critical thinking and writing skills in order to be able to critically evaluate and appreciate the impact of the decisions they make as directors, designers or actors.

Students will undertake a theatre visit in order to be able to appreciate the use of production elements from an audience point of view. Students will do this in order to be able to understand the impact of directorial decisions on an audience and to be able to write an objective critical analysis and evaluation of a live piece of theatre in performance.

Students will apply the knowledge gained in the completion of model answers so that they can refine and improve their ability to write as informed and critical practitioners and audience members.

Students will undertake a series of mock examination papers in order to prepare them for the terminal examination.



	What pupils should already know
(prior learning components)

	In year 10, students will continue to build upon the foundations and key threads of drama in key stage 3.

Students will already be possessed of a basic understanding of rehearsal techniques such as hot-seating, improvisation skills, interpretation of scripted extracts, building a character from page to stage, developing vocal and physical skills and an ability to analyse and evaluate performance work as an audience.
	In year 10 students will continue to build on prior learning gained from the foundations of drama devised/improvised theatre components in key stage 3. 
 
Students have already learned how to respond to a variety of stimuli when students learned about the process of creating a performance in key stage 3. This supports them to enhance their ideas and increase the level of sophistication in the creative treatment of the subject matter

Students are able to use their knowledge of devising strategies which is needed to understand how information can be presented in order to achieve a specific impact for an audience.

Students have already learned about the ideas of Brecht through their work in key stage 3.

Students will be able to draw upon their previous experiences throughout KS3 and apply a range of dramatic strategies and techniques to realise a sophisticated and meaningful performance.

	Students will continue to build on prior learning gained from the introduction to devised theatre component last term as well the more generalised Sol at KS3. 
 
Students have already learned how to respond to a variety of stimuli when students learned about the process of creating Devised performance in the previous term. This supports them to enhance their ideas and increase the level of sophistication in the creative treatment of the subject matter

Students are able to use their knowledge of devising strategies which is needed to understand how information can be presented in order to achieve a specific impact for an audience.

Students have already learned about the ideas of Brecht through their work in last term and at KS3.

Students will be able to draw upon their previous experiences throughout KS3 and apply a range of dramatic strategies and techniques to realise a sophisticated and meaningful performance.

	Students will continue to build on prior learning around performance gained from their experience as practitioners in Component 1 & 2.

The synoptic nature of the G.C.S.E. assessments is designed to allow students to approach the demands of component 3 from an informed point of view. Drawing on personal experience is necessary to access the higher attainment bands.
 
Students have already learned how to evaluate and analyse drama through the monologue and devised components. This supports them in the development of critical faculties and increase the level of understanding of how subject matter can be approached to create meaning.

Students are able to use their knowledge of the function of character and roles which is needed to understand how information can be effectively presented in order to achieve a specific impact for an audience.



	Transferrable knowledge (skills)
	Students will already have had exposure to the foundations of drama through their work in key stage 3. The curriculum plan for that key stage, is designed to equip students with a working knowledge of the following key concepts:

Hot-seating, Given Circumstances, Magic If, 
Interpreting a script, dialogue, stage directions
motive, aims and objectives, vocal skills (pitch, pause, tone, pace, projection, clarity).
Physical skills (gesture, fluency, expression, proxemics, eye-contact)
Characterisation: costume, prop, voice, vocabulary, catchphrase, body-language, facial expression, gestures, back-story, accent, walk, movement, habit, status.
Rehearsal, blocking, engaging an audience, eye-contact, direct address, vocal projection.    
Content, Context, Form and Style: story (narrative), comedy, serious, naturalistic, non-naturalistic.
Responding to feedback.

Critically and constructively responding to performance work as an audience member, analysing and evaluating performance work.
	 The inclusion of key G.C.S.E. components in KS3 Sol/Pos allow students to continually build upon exposure to and practice of collaborative and performance conventions which supports students sense of progression and increasingly effective use of strategies through to KS4

The links between the creation of drama using a wide variety of different stimuli in key stage 3 will allow students to understand approaches to devising. This supports students increasing ability to utilise strategies and techniques with increasing sophistication and efficiency during the process of devising.

The links between the introduction to drama/monologues in the previous component in year 10 allow students to develop and enhance their understanding of performance. This supports students increasing ability to deliver highly effective and coherent performances.
 
The links between the foundations of drama sols in key stage 3, allows students to develop their understanding of the ideas of Brecht. This allows students to deploy key strategies with increasing sophistication and challenge in year 10 & 11.


	 The inclusion of key G.C.S.E. components in KS3 Sol/Pos allow students to continually build upon exposure to and practice of collaborative and performance conventions which supports students sense of progression and increasingly effective use of strategies through to KS4

The links between the creation of drama using a wide variety of different stimuli in key stage 3 will allow students to understand approaches to devising. This supports students increasing ability to utilise strategies and techniques with increasing sophistication and efficiency during the process of devising.

The links between the introduction to drama/monologues in the previous component in year 10 allow students to develop and enhance their understanding of performance. This supports students increasing ability to deliver highly effective and coherent performances.
 
The links between the foundations of drama sols in key stage 3, allows students to develop their understanding of the ideas of Brecht. This allows students to deploy key strategies with increasing sophistication and challenge in year 10 & 11.


	Students will be increasingly fluent in the use of critical and evaluative language.

Students will be able to see and appreciate how production elements can be combined to achieve a specific intention in the theatre.

The links between Components 1 & 2 are designed to equip students with an appreciation of theatre practice from an informed point of view. This will allow students to understand approaches to how actors use vocal, physical and spatial elements in performance to communicate the directors ideas to an audience as well as the role of the designer. 

This supports students increasing ability to deploy critical skills of analysis with increasing sophistication and efficiency during the process of evaluating live theatre or interpreting a text for performance.

The links between Component 1 & 2 in year 10, allows students to develop their understanding of the synoptic relationship between director, actor and audience. This allows students to deploy key strategies with increasing sophistication and challenge.

Understanding of the role of the actor and director in relation to communicating ideas to an audience allows students to develop a deeper understanding of how production elements work in practice to achieve the directors’ intentions. This personal experience allows students to consider more critically the demands of section A & B in Component 3 and to bring to bear the personal experience as a practitioner that the exam board require to access the higher attainment bands.



	Key vocabulary pupil will know and learn
	Hot-seating, Given Circumstances, Magic If, Voice and Movement graphs
 Interpreting a script - dialogue, stage directions
Motive, aims and objectives
Vocal skills (pitch, pause, tone, pace, projection, clarity)
Physical skills (gesture, fluency, expression, proxemics, eye-contact)
Characterisation: costume, prop, voice, vocabulary, catchphrase, body-language, facial expression, gestures, back-story, accent, walk, movement, habit, status.
Rehearsal
Blocking 
Movement mapping
Staging grid - Upstage, downstage etc
Engaging an audience - eye-contact, direct address, vocal projection.    
Content, Context, Form and Style: story (narrative), comedy, serious, naturalistic, non-naturalistic.

	Action Back story Chorus/chorus work Collage Communal voice Conscience corridor Flashback Forum theatre Frame distancing Freeze-frame Hot-seating Improvisation Narration Narrator Pace Pause Pitch Ranking Rehearsal techniques Role reversal Role transfer Sculpting Soundscape Split screen Tableau Tempo thought tracking.
	Action Alter ego Back story Chorus/chorus work Collage Communal voice Conscience corridor Flashback Forum theatre Frame distancing Freeze-frame Hot-seating Improvisation Narration Narrator Pace Pause Pitch Ranking Rehearsal techniques Role reversal Role transfer Sculpting Soundscape Split screen Tableau Tempo thought tracking.
	Alienation Anti-climax Arena staging Aside Audience Auditorium Caricature Character Climax Composite setting Dance drama Devising/devised work Dramatic irony Dramatic tension End on staging Epic theatre Fourth wall Genre Monologue Naturalism Physical theatre Promenade staging Proscenium Realism Style Subtext Theatre in the Round Thrust stage Traverse stage.

	Assessment activities
	1. Formative assessment takes the form of a continuous ‘live’ assessment dialogue within each the lesson – this will focus on close coaching to ensure that students are making appropriate personal progress against the appropriate component phase.


2. Students will keep a record of progress and self-assessment towards agreed outcomes through the lesson-by-lesson Rehearsal log. This will be teacher assessed every two weeks.
 
3. Written formative assessment will take place at the dress rehearsal phase at around week  6. This will focus on how to improve the work that has been completed prior to the final assessment
 
4. Summative assessment of performance work will take place once all work has achieved the required standard.


5. Students will create an evaluative response document of 100 words. 
	1. Formative assessment takes the form of a continuous ‘live’ assessment dialogue within each the lesson – this will focus on close coaching to ensure that students are making appropriate personal progress against the appropriate component phase.

2. Students will keep a record of progress and self assessment towards agreed outcomes through the lesson-by-lesson Rehearsal log. 
 
3. Written formative assessment will take place at the dress rehearsal phase at around week  6. This will focus on how to improve the work that has been completed prior to the final assessment
 
4. Summative assessment of performance work will take place once all work has achieved the required standard.

5. Formative assessment will be undertaken during the creation of the portfolio twice over 4 weeks prior to the summative assessment point.

6. Students will create an evaluative response document under timed conditions. Prior to this, two drafts will be created and receive substantial formative feedback prior to the completion of the assessment under timed conditions.

	1. Formative assessment takes the form of a continuous ‘live’ assessment dialogue within each the lesson – this will focus on close coaching to ensure that students are making appropriate personal progress against the appropriate component phase.

2. Students will keep a record of progress and self assessment towards agreed outcomes through the lesson-by-lesson Rehearsal log. 
 
3. Written formative assessment will take place at the dress rehearsal phase at around week  6. This will focus on how to improve the work that has been completed prior to the final assessment
 
4. Summative assessment of performance work will take place once all work has achieved the required standard.

5. Formative assessment will be undertaken during the creation of the portfolio twice over 4 weeks prior to the summative assessment point.

6. Students will create an evaluative response document under timed conditions. Prior to this, two drafts will be created and receive substantial formative feedback prior to the completion of the assessment under timed conditions.

	· Written formative assessment of practice questions will take place every two weeks.

Students will work towards the completion of two full examination papers prior to the final assessment. This will allow students to receive effective feedback on the level and sophistication of their response and to become used to the layout and time constraints of the Component 3 examination.

	Resources available
	Examples of good practice and lesson plans are in the Shared area- 

Each student will be provided with exemplar resources for both Portfolio and Evaluation documents.

	Examples of good practice and lesson plans are in the Shared area- 

Each student will be provided with exemplar resources for both Portfolio and Evaluation documents.

	Examples of good practice and lesson plans are in the Shared area- 

	Examples of good practice and lesson plans are in the Shared area- 




	Why this topic is important…

	This topic is important because it allows students to demonstrate their level of performance and analytical ability thereby providing important baseline information that will allow the teacher to make increasingly tailored and informed choices about a student’s  specific route through the G.C.S.E. in drama.

Tis topic is important because it provides the opportunity for a student to showcase their individual skills set. This in turn will inform the level of challenge for each student in terms of appropriate scripts and strategic groupings of students.

This topic is important because it affords each student the opportunity to:
· apply knowledge and understanding when making, performing and responding to drama,  
· explore performance texts, understanding their social, cultural and historical context including the theatrical conventions of the period in which they were created  
· develop a range of theatrical skills and apply them to create performances  
· develop as creative, effective, independent and reflective learners able to make informed choices in process and performance  
· contribute as an individual to a theatrical performance  
· reflect on and evaluate their own work and that of others  
· develop an awareness and understanding of the roles and processes undertaken in contemporary professional theatre practice  
· adopt safe working practices.
	This topic is important because it allows pupils to explore a range of contemporary issues and understand how theatre can be used as a vehicle for social and political change.

This topic is important because it allows students to articulate a point of view through dramatic action.

This topic is important because it affords students the opportunity to create a piece of theatre around an issue they may feel strongly about and present it in such a way that it has an educational and potentially transformative impact on an audience

This topic is important because without a knowledge of how theatre can be created and ideas communicated in performance, students will not be able to fully understand the role of the actor in component 3 or how directorial decisions can manipulate an audience experience to achieve a desired effect or response.

Through the creation of original drama, students will gain a deeper understanding of how ideas can be organised, shaped and presented to achieve an effect from the point of view of an actor and director. This will allow students to use this knowledge in Component 3 when considering acting, designing and directing decisions related to war Horse or the Live Theatre review.


	This topic is important because it allows pupils to explore a range of contemporary issues and understand how theatre can be used as a vehicle for social and political change.

This topic is important because it allows students to articulate a point of view through dramatic action.

This topic is important because it affords students the opportunity to create a piece of theatre around an issue they may feel strongly about and present it in such a way that it has an educational and potentially transformative impact on an audience

This topic is important because without a knowledge of how theatre can be created and ideas communicated in performance, students will not be able to fully understand the role of the actor in component 3 or how directorial decisions can manipulate an audience experience to achieve a desired effect or response.

Through the creation of original drama, students will gain a deeper understanding of how ideas can be organised, shaped and presented to achieve an effect from the point of view of an actor and director. This will allow students to use this knowledge in Component 3 when considering acting, designing and directing decisions related to war Horse or the Live Theatre review.

	
This topic is important because it builds upon students’ prior knowledge and provides an opportunity for them to demonstrate the accumulated knowledge of drama and theatre they have gained throughout the course from an informed pint of view.

The topic allows students to appreciate how production elements can be combined in the professional theatre to achieve a desired effect and gives them the opportunity to consider hoe they could make directorial and design decision to achieve their own ideas for a production.

The topic also allows opportunities top acquire cultural capital and broaden the horizons of those who do not have a tradition of exposure to the theatre in the hope of developing and awareness and life long relationship with the arts.

The topic is also important as it encourages students to be critical viewers and not passive recipients of information.

The topic allows students to develop their critical and analytical written skills which could be transferred and applied in subsequent contexts after college.

Cultural Capital – Theatre visits.



